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Goodbye Graffiti 

Early Adolescence Curriculum Materials 

Topic: Graffiti Histories 

Introduction 

“Some people consider Paleolithic rock art to be the first example of graffiti. As early as 
30,000 B.C.E., humans have been etching and painting on public surfaces. Prehistoric 
petroglyphs, cave paintings, and pictographs commonly feature animals, humans, symbols, 
and daily-life objects. Although no one can determine exactly when and why these scenes 
and figures were painted, most academics agree that they were created either to enhance 
spiritual rituals or to chronicle daily life. Because these carvings and paintings were most 
likely permitted by other members of the society, some argue that this form of prehistoric art 
cannot be called graffiti.”(Ancelet, 2006, History of Graffiti) 

Graffiti has been part of societies for a very long time. In this topic students may: 

 Investigate understandings on history writing 
 Investigate the histories of graffiti from different perspectives 
 Identify people, events and ideas that have caused turning points in graffiti history 
 Identify impacts of graffiti history on the opinions, actions, values and perspectives of 

people in the community, both those doing graffiti and those affected by graffiti 
 Worked with a group of students to plan and conduct and investigation, process and 

translate, apply and communicate findings 
 Collate information from different perspectives of history 
 Identify impacts of graffiti histories on current graffiti reduction strategies. 

 

Tuning In: Who writes the history of graffiti? 

Have students think and talk about: 

 Who writes history? 
 Who writes the history of graffiti? (e.g. people who are graffiti vandals, people who create 

urban art, academics, government departments, Wikipedia) 

 

Finding Out: What are the histories of graffiti? 

Nominate groups of students to investigate history from the perspective of 

 People who do graffiti (e.g. @149st, Graffiti Art and Crime) 
 Graffiti web sites (e.g. @149st, Art Crimes) 
 Students (e.g. Ancelet) 
 Academics (e.g. Caves of Lascauz, (e.g. Tony Taylor, Seeing the Writing on the Wall: 

Graffiti in History - from Pompeii to Belfast; Jason Dax Woodward, How to Read Graffiti) 
 Government departments (e.g. Goodbye Graffiti) 
 Encyclopaedias (where there are different inputs, (e.g. Wikipedia, Britannica on-line) 
 Any other group identified in the ‘tuning in’ activity. 

https://archive.is/YqIAZ
http://www.at149st.com/history.html
https://atdp.berkeley.edu/
http://www.at149st.com/history.html
http://www.graffiti.org/
https://archive.is/YqIAZ
http://www.lascaux.culture.fr/
http://arrow.monash.edu.au/vital/access/manager/Repository/monash:21693
http://arrow.monash.edu.au/vital/access/manager/Repository/monash:21693
http://www.kasino.com.au/masters/index.html
http://www.goodbyegraffiti.wa.gov.au/
http://en.wikipedia.org/wiki/Graffiti
http://www.britannica.com/EBchecked/topic/240670/graffiti
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Students should: 

 Plan their investigation 
 Conduct their investigation 
 Process and translate information using an appropriate format (e.g. retrieval charts, 

timelines, family trees, flow diagrams, mind maps, concept charts, models, 
compare/contrast organisation tools, consequences charts). 

 Apply and communicate information in a way that can be used by other students to 
compare this information with the information gathered through their own investigations. 

These skills may need to be taught and/or appropriate thinking frameworks provided. 

Students should think about: 

 Is the information relevant? 
 Is the information from a reliable source? 
 Whose story is being told? 
 Whose story is missing?  
 What are the values and assumptions implied within the different recollections/ 

narratives? 
 What is my perspective?  
 What are the different perspectives?  
 What assumptions, stereotypes and value judgements have been made? 
 What does the evidence suggest? 

Students might prepare reports, displays including images, quotes, timelines and 
explanations or expositions in verbal, written, electronic or print format. 

 

Sorting Out: How can we present these histories? 

Have students present their information to each other. Students might use organisational 
frameworks (e.g. Venn diagrams) to compare and contrast the information from each group. 

Form groups of students with one student from each of the perspective groups (i.e. one 
person from the group who investigated the perspective of the people who do graffiti, 
academics, government departments, encyclopaedias and any other perspective identified). 

Each of these groups is to combine their investigation findings in a single format, drawing 
out:  

 What events, people or ideas seem to have contributed to graffiti in WA? 

 What has led to changes in graffiti? 

 What beliefs and values seem to influence the behaviour of people who do graffiti? 

 

Going Further: What is the impact of histories on current graffiti reduction strategies. 

Have students look at the graffiti reduction strategies described in the Tough on Graffiti 
Strategy. 

What is the impact of graffiti histories on current graffiti reduction strategies? 

http://www.goodbyegraffiti.wa.gov.au/about/the-tough-on-graffiti-strategy
http://www.goodbyegraffiti.wa.gov.au/about/the-tough-on-graffiti-strategy
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Applying: What have you learned? Who needs to know? 

Have students review the activities and products from this topic. Talk with students about 
their new understandings about  

 Graffiti histories 
 Investigating history 
 Impacts on graffiti reduction. 

What do they think they have learned? 

What could they share with others? How might they share this learning? 


